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1. READING CURRICULUM

A) Reading — INTENT

At St Mary’s Primary, our intent is to give all pupils the best opportunity to succeed in reading by the
end of KS2. We strive to teach children to read effectively and quickly by developing a positive
attitude from Early Years, making reading an enjoyable and meaningful experience. Not only will our
children have the love of reading, we recognise that reading enables children to write well too. Our
ambition is for 100% of students to be at expected levels at reading with many achieving greater
depth, and to provide children with the cultural capital for future success across the wider
curriculum. We believe this is what children need to become competent readers in preparation for
secondary school.

B) Reading — IMPLEMENTATION
Our strategies for ensuring that children are successful readers are as follows:

e A baseline reading assessment is completed during the first few weeks of Reception to
determine the phonic knowledge of each child. As a result of this assessment, classes are
split into small homogenous groups for tailored teaching.

e Reading is prioritised to develop and accelerate progress.

e Reading is tracked closely using RWI assessment tools, PM benchmark, Sonar and the
monitoring of progression in book bands.

e Intervention for all children at an early stage making inadequate progress to ensure children
keep up not catch up.

Reading challenging texts in class:

We encourage pupils to read a range of books to promote reading for pleasure and to build skills in
fluency and comprehension. We have a well-resourced library and reading corners in each Key stage
to encourage children to read a minimum of 30 books per year. Every year group has a list of class
texts to complete by the end of the academic year. We have intentionally chosen texts that have a
rich vocabulary, are formally written and cover a range of social, historical and cultural contexts.
Class texts are outlined in the school Literature map.

The reading leader as well as class teachers carry out a close evaluation of the class texts on a yearly
basis and discuss new books to add to the Literature map for the following academic year.



2. Reading Skills Analysis

Children are taught a range of reading skills to aid comprehension through Destination Reader. The
Destination Reader scheme is the result of a collaboration of practitioners from Hackney primary
schools, facilitated by the Hackney Learning Trust. It was designed to ensure equality of provision
through a daily whole-class interactive session including modelling, discussion of texts and
independent reading. Pupils are taught a range of strategies to help pupils to read with meaning, aid
comprehension, and to support reading with pleasure. Whilst Key stage one’s focus remains on
applying phonic knowledge and decoding, reading for pleasure, sustaining motivation to read,
vocabulary and understanding: they also begin to predict, infer, make connections, sequence and
retrieve information from a text. Lower Key stage two practise each of the reading strategies
independently; upper KS2 move on to ‘combined strategies’ and key questions to develop pupils’
ability to think critically about a text.

connections
Asking questions
Evaluating

KS2 Sequencing Re-reading to correct
Prediction Continuing phonics to blend/decode
Retrieval Use of pictures to support
Inference Making relevant predictions about what will
Making happen based on what is read in a text
connections Read common exception words and contractions
Vocabulary Making inferences based on what is said/done
Begin to use simple evidence
Retrieve key information from specific
pages/paragraphs
Sequencing events in books
Read words containing suffixes
Making links to their own lives to support
understanding
Sequencing events in books
SATs preparation
Lower KS2 Prediction Discuss language and vocabulary Predict from
Retrieval what is stated and implied
Inference Justify predictions with evidence from the text
Summarising How to make inferences and justify inferences
Clarifying Identifying themes
Making Identifying words/phrases which might capture

the reader’s interest

Retrieving and recording information

How to summarise key elements in a plot
Purpose of text and recognising unfamiliar words
Asking specific questions to improve
understanding of the text

Make simple links to other books and to the
wider world




Upper KS2

Prediction
Retrieval
Inference
Summarising
Clarifying
Making
connections
Asking questions
Evaluating

Discuss texts, themes, language and structure
Use of prefixes/suffixes/word families/root
words to define new vocabulary

Exploring meaning of words in contexts
Knowledge of morphology and etymology

Use of dictionaries

Justify inferences using PEE with more than one
piece of evidence considering ‘mood’ and
‘atmosphere’.

Retrieve detailed information across multiple
pages

Use of skimming and scanning skills to locate
information

Supporting predictions with more than one piece
of evidence from multiple parts of the text
Summarising by discussing themes in and across
books

Explaining predictions clearly

Make connections within and across texts
Combine links to other texts and to the wider
world to explain key ideas

Discussing the impact words/phrases have on a
reader and explaining why

Challenge others’ views courteously
Recommend books to their peers

Use of higher order questions based on
inference and evaluation

Asking questions in different formats (e.g.
true/false or fact/opinion questions)
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about what will happen
based on what is read in a
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with evidence from the
text

- predicting from what is
stated and implied.

more than one piece of
evidence from the text.

-using evidence from multiple
parts of the text.

- explaining predictions clearly.

Reading bookmark




* document used to support pupils with each reading skill
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3. Reading and Writing

We believe in a knowledge-rich curriculum. Each pupil is given a Reading album for school and a
journal for home. The purpose of the Reading album is to give pupils the opportunity to record a
multitude of books they have read and explored through their application of the reading skills
taught. They also provide an opportunity for teachers to assess pupils’ comprehension skills and to
track pupil progress in reading with termly reviews and assessment.

We ensure the consistent implementation of the Reading Strategy by:

Training staff in regular insets so that all teachers can teach reading well.

- Ensuring the Reading Leader attends regular DR hubs for training and updates.

- Ensuring parents understand the expectations for reading via Parental workshops/evenings,
encouraging parents to read with their child/ren and to sign their reading albums.

- Ensuring DR resources are up to date and accessible to all who require it.

- Monitoring teaching and learning with lesson observations, book looks and pupil voice.



4. Reading — IMPACT

To ensure our Reading Curriculum is successful and has an impact we will do the following:

*  Monitor progress in reading

*  Monitor progress in writing

* Evaluate children’s enjoyment of reading

* Effective Parental engagement and feedback

*  Scrutiny of Reading Curriculum implementation by senior leaders and governors

5. READING STATEMENT

Our aim is for St Mary’s children to have an enriched learning environment so that all children are
provided with the skills and strategies to read with confidence, fluency and understanding. Also, that
pupils become independent readers with high levels of enjoyment, understanding and
comprehension.

St Mary’s Primary School aims are:

* use reading as a fundamental part of all curriculum planning and development

* to develop a consistent approach to reading across EYFS to KS2

* to accelerate children’s progress in reading

» provide all children with phonological understanding to read words accurately.

* to provide a robust assessment approach, centred on formative assessment

* toincrease reading mileage

* to guide teachers on best practice in teaching vocabulary

* to have a consistent approach to developing vocabulary

* to provide a curriculum in line with the requirements of the National Curriculum

* to develop thinking and understanding so pupils have a critical appreciation of what they
read

* establish a love of books where children foster a life-long love of reading

* inspire an interest in words and what they mean to enable children to increase oral and
written vocabulary

* ensure all children read widely and experience a range of genres

* encourage care and ownership of books.



6. READING STRATEGIES

EYFS:
Phonics is taught meticulously to ensure pupils have a solid foundation.

KS1:

1. Phonics
Taught and practiced daily

At St Mary’s Primary, we strive to teach children to read effectively and quickly using the Read Write
Inc. Phonics programme (RWI) from EYFS through to KS1 which includes teaching synthetic phonics,
sight vocabulary, decoding and encoding words as well as spelling and accurate letter formation.

Reading — Word Reading
Using the RWI Scheme we aim to teach children from Early Years to Year 2 to:

e apply their phonic knowledge and skills as the route to decode words respond speedily with
the correct sound to graphemes (letters or groups of letters) for all 40+ phonemes

e read accurately by blending sounds in unfamiliar words containing the Grapheme Phoneme
Correspondences (GPCs) that they have been taught

e read common exception words, noting unusual correspondences between spelling and
sound

e read words containing taught GPCs and —s, —es, —ing, —ed, —er and —est endings

e read words of more than one syllable that contain taught GPCs

e read words with contractions and understand that the apostrophe represents the omitted
letter(s)

e read books aloud, accurately, that are consistent with their developing phonic knowledge
and that do not require them to use other strategies to work out words

e reread these books to build up their fluency and confidence in word reading

e read most words quickly and accurately, without overt sounding and blending, when they
have been frequently encountered

e spell words containing each of the 40+ phonemes already taught by segmenting the sounds
in words

e spell common exception words

e add prefixes and suffixes to previously taught words

o spell effortlessly so that all their focus when writing can be directed towards composition

These skills are embedded within daily RWI lessons. By focussing on the teaching of skilled word
reading in Early Years and KS1, using a synthetic phonics scheme, children learn to pronounce
unfamiliar printed words (decoding) and speedily recognise familiar printed words. Once children in
KS1 complete the RWI programme they move onto Destination Reader (DR).

We want all children to enjoy and experience early success in learning to read. We are committed to
developing children’s love of reading and to help them to acquire knowledge and to build on what
they already know.




KS2:

Destination Reader is a new approach to teaching reading in KS2 to support pupils with a range of
strategies to aid comprehension and encourage the teaching of reading with meaning and to
support reading with pleasure. The approach involves whole class modelling of reading and children
applying reading skills through partner work and independent reading. Destination Reader provides:

* asystematic approach to the teaching of reading

* enables children to develop key strategies which deepen their understanding of texts

* develops children’s motivation to read broadly for pleasure and purpose

* increases children’s ability to lead their learning through the acquisition of key learning
behaviours

* places children at the centre of a formative approach to assessment in reading

Additionally, the reading programme ‘Destination Reader’ has the teaching of vocabulary embedded
daily within it. The class teacher identifies ‘Tier 2’ vocabulary, from the text that the children are
going to read and discusses this with the class before they read. This vocabulary is then displayed so
that children use these words in their writing.

Destination Reader sessions occur five times a week where children begin focussing on reading skills
and read books matched to their reading age. They discover and read a breadth of books across
varying genres, learn reading skills to develop a deeper knowledge and understanding of stories
through comprehension and become familiar with authors. Destination Reader lessons are
comprised into whole class teaching; paired reading; an activity to assess understanding and the
plenary.

*Destination Reader lesson structure

Lesson structure

Structure of a DR Reading lesson

Introduce or revise lesson strategy / focus and stems

Before reading (Introduce context of text / new vocabulary if needed)
whole class
15 mins ¢' - Model strategy through think aloud with displayed text
-
“ w Mixed ability partners practising strategy
3
Independent
reading Partner or independent reading focussing on strategy
25mins 7, where possible

L)
‘ Teachers to monitor ratio of reading / talk so that children
build up reading stamina on longer texts Talk may be during
reading or dunng a plenary
Teachers to focus on specific children

After reading
5 mins Celebrate good use ofthe strategies
Snapshot
Clarify tricky vocabulary
Children evaluate their use of the leaming behaviours.
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7. Reading Assessments

Phonics assessments (half-termly)
Benchmark (half-termly)

NFER Reading Papers (termly)

A) EYFS and KS1

We assess all pupils from Reception to Year 2 using RWI Assessment materials and use this data to
assign pupils to the correct RWI Group, and to identify those in need of additional support. This
provides a good indication of their progress relative to their starting points. To track the phonic
progress that pupils make from Reception to Year 2 and at the end of Year 1; we evaluate pupils’
acquisition of GPCs and decoding skills using the Phonics Screening Check (PSC). This ensures that we
are able to maintain high standards in the teaching of the early stages reading in EYFS (using the
Reading statements in the EYFS Profile), in Year 1 (using the PSC materials) and in Year 2 (using the
statutory KS1 Reading assessment materials).

The impact of high-qualify synthetic phonics teaching, coupled with vigorous assessment procedures
ensures that attainment of St Mary’s Primary pupils is above that of Brent and national standards.

RWI baseline assessment
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Phonics - Individual record assessment document

Reading Leader docun

nent and grouping

Assessment 1 individual record
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B) Ks2

Teachers use benchmark assessment on a termly basis to evaluate the competency of pupils reading

and to ensure pupils meet the statutory National curriculum reading aims in KS2. Teachers also

listen to pupils read during guided reading and keep running records to make formative assessments
throughout the academic year. The outcome of these sessions are noted in the recording document
at the back of pupils reading albums and are used to inform teacher assessment. Teachers also use
the NFER Reading Papers to support teacher judgement on a termly basis.

Reading tracker

Individual Colour band Reading Tracker

Class Year Mid-Year End of Year
Group [WT3) [\WXP)
1 Elue Orangs
Gold ‘White

Copper

Emerald

Emerald

Book Band

Swartof | Autumn

year

Spring 1

Exmuctad
End of Y&

Exgactad
End uf Y&

Exgactad
End of ¥}

‘ihite

E

miersntion

tabs cobour
e
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KS2 running records in DR books

Destination Reader Individual Tracker

While reading

O Are they reading
at a good speed?

0 s there
expression?

0 Do they use
natural riythm of
the text, pausing,
phrasing, pitch
and emphasis?

0 Do they take
natice of

inthe formof a
record

) 50-95% accuracy is
Inatructional

) Do they slow down if it
Is tricky and then speed
up?

) Do they re-read 1o
maintain sense?

) Are they self-correcting
errors?

punctuation?

O Canthey Can they respond to
rize what literal/
they have read? questions?
O Can they make Can they infer — think
connections? beyond the text?
Can they reflect on the
author’s purpose?
Can they understand
precise meanings of
unfamiliar or complex
words?
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